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Today’s Agenda 

● Definitions
● Models for Extensive Support Needs (ESNs)

Programming
● Inclusive Opportunities
● Evidence-Based Practices (EBPs)
● Recommended Practices
● Behavior
● Toolkit
● Additional Resources
● Questions



Learning Objectives 

● Identify models of intentional and inclusive learning for
students with ESNs.

● Describe evidence-based and recommended practices
for students with extensive support needs.

● Review ready-to-use tools that support implementation.



Definitions 



What Are Extensive Support Needs 
(ESNs)? 

Students with extensive support needs require intensive, 
individualized special education supports and services to access, 
participate in, and make progress in their education. Students with 
these needs may be associated with autism, deaf-blindness, 
emotional disability, intellectual disability, multiple disabilities, or 
other disability-related needs. 

Source: Adapted from California Commission on Teacher Credentialing. Education Specialist Instruction Credential: 
Extensive Support Needs. 
https://www.ctc.ca.gov/program-sponsors/prep-programs/sped/mild-to-moderate-and-extensive-needs/ 

https://www.ctc.ca.gov/program-sponsors/prep-programs/sped/mild-to-moderate-and-extensive-needs/


What Is Inclusion? 

Inclusion is the practice of ensuring that all people, including people 
with disabilities and people from historically marginalized 
communities, have equitable access to opportunities, resources, 
participation, and belonging. 

Source: Adapted from UNESCO. “Inclusion.” https://www.unesco.org/en/query-list/i/inclusion 

https://www.unesco.org/en/query-list/i/inclusion


What Is Rightful Presence? 

Rightful presence means creating equitable and just environments in 
which every child is valued, included, and able to participate fully in 
the same educational settings they would attend if they did not have 
a disability. 

Source: California Department of Education. “Rightful Presence and Inclusive Early Education Programs as the First Consideration for Children with Disabilities.” 
https://www.cde.ca.gov/sp/se/om120424.asp 

https://www.cde.ca.gov/sp/se/om120424.asp


What Are Evidence-Based Practices 
(EBPs)? 

EBPs are strategies or interventions that have shown to be effective through 

high-quality, peer-reviewed research and meet specific standards of rigor and 

reproducibility.  In the classroom, evidence-based teaching practices guide 

decisions on instruction, behavior management, communication strategies, and 

curricular design for students with disabilities to ensure teachers are optimizing the 

learning environment and content to address students’ individual learning and 

support needs. 

Source: National Professional Development Center on Autism Spectrum Disorder. “Evidence-Based Practices.” 
https://autismpdc.fpg.unc.edu/ebps/ 

https://autismpdc.fpg.unc.edu/ebps/


Models for ESNs 
Programming 



Special Education Law 

Individuals with Disabilities Education Act (IDEA), Section 612(a)(5) 

The provision of educational services with nondisabled peers to the maximum extent appropriate. 

California Education Code, Section 56049 
(a) All pupils are general education pupils first, including pupils with disabilities. 
(c) Inclusion in general education classrooms and programs should be considered the first setting for 
all pupils, unless the individualized education program for a pupil with a disability determines that 
another setting is more suitable to guarantee a free appropriate public education (FAPE). 

Sources: Individuals with Disabilities Education Act, 20 United States Code Section 1412(a)(5), Least Restrictive Environment.  
https://sites.ed.gov/idea/statute-chapter-33/subchapter-ii/1412/a/5 

California Education Code Section 56049(a) and (c). 
https://leginfo.legislature.ca.gov/faces/codes_displaySection.xhtml?lawCode=EDC&sectionNum=56049 

https://leginfo.legislature.ca.gov/faces/codes_displaySection.xhtml?lawCode=EDC&sectionNum=56049
https://sites.ed.gov/idea/statute-chapter-33/subchapter-ii/1412/a/5


Special Day Class (SDC) 
An SDC provides intensive, specialized instruction to pupils with similar educational needs. 

Placement in a special class may be considered when the nature or severity of a pupil’s disability is such that 
education in a general education class cannot be achieved satisfactorily with supplementary aids and 
services, including curriculum modifications and behavioral supports. 

Special classes must: 

● Address each pupil’s individualized education program. 
● Be taught by appropriately credentialed education specialists. 
● Provide opportunities for pupils to interact with the general school population to the maximum extent 

appropriate. 
● Support meaningful access, participation, and belonging with general education peers. 

Source: California Education Code Section 56364.2, Special Classes. 
https://leginfo.legislature.ca.gov/faces/codes_displaySection.xhtml?lawCode=EDC&sectionNum=56364.2 

https://leginfo.legislature.ca.gov/faces/codes_displaySection.xhtml?lawCode=EDC&sectionNum=56364.2


Inclusive Placements 

Under IDEA, inclusion in preschool means that young children with disabilities 
have access to and participate in regular early childhood programs with their 
peers without disabilities, while receiving the individualized supports and 
services needed to be successful in those settings. 



Official Letter from U.S. Department 
of Education (Preschool) 

In 2017, the U.S. Department of Education wrote that 
all young children with disabilities should have access 
to inclusive high-quality early childhood programs 
where they are provided with individualized and 
appropriate supports to enable them to meet high 
expectations. Read the 2017 Dear Colleague Letter on 
preschool LRE requirements: 
https://sites.ed.gov/idea/files/policy_speced_guid_idea 
_memosdcltrs_preschool-lre-dcl-1-10-17.pdf 

Source: U.S. Department of Education, Office of Special Education and 
Rehabilitative Services. “Dear Colleague Letter on Preschool Least Restrictive 
Environment Requirements.” 2017. 
https://sites.ed.gov/idea/files/policy_speced_guid_idea_memosdcltrs_preschool-lre 
-dcl-1-10-17.pdf 

https://sites.ed.gov/idea/files/policy_speced_guid_idea_memosdcltrs_preschool-lre-dcl-1-10-17.pdf
https://sites.ed.gov/idea/files/policy_speced_guid_idea_memosdcltrs_preschool-lre-dcl-1-10-17.pdf
https://sites.ed.gov/idea/files/policy_speced_guid_idea_memosdcltrs_preschool-lre-dcl-1-10-17.pdf
https://sites.ed.gov/idea/files/policy_speced_guid_idea_memosdcltrs_preschool-lre-dcl-1-10-17.pdf


Rightful Presence and Inclusive Early 
Education Programs 

In 2024, the California Department of Education 
(CDE) wrote an official letter, Rightful Presence and 
Inclusive Early Education Programs as the First 
Consideration for Children with Disabilities, 
describing expectations for ensuring rightful 
presence and considering early education programs 
as the first placement option for special education 
services and supports for children with disabilities, 
including dual language learners with disabilities. 
Read the full letter on the CDE website: 
https://www.cde.ca.gov/SP/se/om120424.asp 

Source: California Department of Education. “Rightful Presence and Inclusive Early 
Education Programs as the First Consideration for Children with Disabilities.” 2024. 
https://www.cde.ca.gov/sp/se/om120424.asp 

https://www.cde.ca.gov/SP/se/om120424.asp
https://www.cde.ca.gov/sp/se/om120424.asp


Inclusive Learning Opportunities 

● Creating inclusive learning opportunities is the practice of integrating students with disabilities in 
general education classrooms or with nondisabled peers for specific parts of the school day. 

● These intentional learning opportunities may occur during academic instruction and activities (e.g., 
math class or science experiments) or for non academic activities (e.g., recess or art activities). 

● With preschoolers, these opportunities typically occur for select periods of time or for specific 
activities (outdoor and indoor play, morning circle, afternoon snack). 

● These opportunities give students in separate special education classrooms access to general 
education environments, curriculum, activities, and peers while supporting participation in the 
LRE. 



Inclusive Learning Opportunities: Push-in 
Model 



Inclusive Learning Opportunities: Push-In 
Model In Action 



Inclusive Learning Opportunities: 
Incorporating Music and Movement 



Inclusive Learning Opportunities: 
Incorporating Communication Tools
 



Inclusive Learning Opportunities: Incorporating 
Communication Tools (continued) 



Inclusive Learning Opportunities: 
Incorporating Sensory Strategies
 



Inclusive Learning Opportunities: Incorporating 
Sensory Strategies (continued)
 



Reverse Inclusion Model 

A reverse inclusion model involves the integration of general education students into special education 

classrooms. 

This type of integration can range from brief and/or unstructured activities to longer, scheduled daily 

interactions. 

This practice can benefit students with and without disabilities and foster empathy among nondisabled 

students. 

In early childhood settings, intentionally designed shared activities can build relationships, acceptance, 

and social skills among children with and without disabilities. 



Big Buddies Club 

● Students in upper grades pair with 
preschool children to practice play 
and friendship skills for a Big 
Buddies Club. 

● Members of the Big Buddies Club 
meet monthly after school for 
training and collaborative activities. 

● Club members participate during 
morning recess once each week. 



Peer Models Provide Support 

Peer models can demonstrate social, communication, play, and classroom participation skills. 
Examples may include: 
● Job buddy 
● Schedule buddy 
● Cleanup buddy 
● Paired-activity buddy 



Evidence-Based Practices 
(EBPs) 



Matrix of EBPs 

Matrix of evidence-based practices, outcomes, age categories, 
and definitions. 

Explore the Autism Focused Intervention Resources and 
Modules resources: https://afirm.fpg.unc.edu/resource 

https://afirm.fpg.unc.edu/resource


Matrix of EBPs (continued) 

Matrix of EBPs, outcomes, and age categories and definitions of EBPs. 

Explore EBP matrix from the National Clearinghouse on Autism Evidence 
and Practice (NCAEP): 
https://ncaep.fpg.unc.edu/wp-content/uploads/NCAEP-Report-Table-3.7-Mat 
rix.pdf 

Explore EBP list from the NCAEP: 
https://ncaep.fpg.unc.edu/wp-content/uploads/NCAEP-Report-Table-3.1-EB 
P-list.pdf 

https://ncaep.fpg.unc.edu/wp-content/uploads/NCAEP-Report-Table-3.7-Matrix.pdf
https://ncaep.fpg.unc.edu/wp-content/uploads/NCAEP-Report-Table-3.7-Matrix.pdf
https://ncaep.fpg.unc.edu/wp-content/uploads/NCAEP-Report-Table-3.1-EBP-list.pdf
https://ncaep.fpg.unc.edu/wp-content/uploads/NCAEP-Report-Table-3.1-EBP-list.pdf


The Pyramid Model 
The Pyramid Model is a framework of evidence-based practices for promoting young children’s healthy 
social and emotional development. 

It is not a curriculum, but rather a framework of effective practices to support the social, emotional, and 
behavioral outcomes of all young children, including those at risk for developmental delays or 
disabilities and those with extensive needs. 

Source: National Center for Pyramid Model Innovations. “The Pyramid Model: Basics.” https://www.challengingbehavior.org/pyramid-model/overview/basics 

https://www.challengingbehavior.org/pyramid-model/overview/basics


The Pyramid Model (continued) 

The Pyramid Model focuses on improving 
the social, emotional, and behavioral 
outcomes of young children from birth 
through age five; eliminating the use of 
inappropriate exclusionary discipline 
practices; promoting family engagement; 
using data-informed decision-making; 
increasing the use of trauma-informed and 
responsive practices; and fostering the 
inclusion of children with disabilities. 

Explore resources from the National 
Center for Pyramid Model Innovations 
https://www.challengingbehavior.org/ 

https://www.challengingbehavior.org/


Embedded Instruction 
Embedded Instruction is an evidence-based, multicomponent approach for planning, implementing, and 
evaluating instruction for preschool children with disabilities in inclusive settings.  
It is used to promote child engagement, learning, and independence in everyday activities, routines, 
and transitions. 
This is accomplished by identifying times and activities when instructional procedures designed for 
teaching a child’s priority learning targets are implemented in the context of ongoing and naturally 
occurring activities, routines, and transitions in the classroom. 

Explore resources from Embedded Instruction for Early Learning: 
https://embeddedinstruction.net/ 

https://embeddedinstruction.net/


EBP: Visual Supports 

Visuals make the invisible visible. For example, visual supports: 

● Help children understand what is happening, what is expected, what 
comes next, and when an activity will end. 

● Help children communicate. 

Why Use Visual Supports? 
● Using visuals can increase understanding and provide predictability 
● Supports communication and comprehension 
● Increases independence and reduces dependence on adult 

prompting/cues 
● Supports transitions and participation by allowing students to anticipate 

what comes next 
● Increase engagement in routines and activities and provide choices for 

how a student participates 
● Provides consistency across adult support and environments 

Source: Autism Focused Intervention Resources and Modules. “Visual Supports.” Frank Porter Graham Child Development 
Institute, University of North Carolina at Chapel Hill. https://afirm.fpg.unc.edu/module/visual-supports/ 

https://afirm.fpg.unc.edu/module/visual-supports/?utm_source=chatgpt.com


Examples of Visual Supports in the Classroom 

Visual Schedules: 
What is happening 
today? 

First-Then Boards: 
What is happening 
now, and what is 
coming next? 

Choice Boards: 
Provide structured 
choices from which 
students can select. 

Communication 
Support: 
Provide visuals to 
support students 
communicating wants 
and needs. 



Additional Examples of Visual Supports in the 
Classroom 

Timers: 
Show how long an 
activity will last. 

Model Expectations: 
Provide examples of 
what students can do to 
engage in an expected 
way. 

Understand the 
Environment: 
Label the environment to 
provide predictability and 
consistency 

Facilitate Social 
Interactions: 
Visual cues to prompt 
social interactions. 



EBP: Augmentative and Alternative 
Communication (AAC) 

AAC supports communication development. AAC includes a range of methods and systems that supplement or replace speech. 

Low-Tech: 
Tools that are not electronic nor 
require batteries. 
● Objects and tangible 

symbols 
● Pictures/symbols 
● Communication 

boards/books 
● Alphabet/spelling boards 
● Writing/drawing tools 
● Buttons 

High-Tech: 
Devices that are electronic 
speech-generating systems 
with dynamic displays, 
synthetic or digitized voices, 
and customizable software. 
● Tablets 
● Other electronic 

devices 

No-Tech: 
Communication that relies 
on a person’s body and 
does not require batteries, 
electronics, or external 
tools. 
● Eye movements 
● Gestures 
● Signs 
● Facial expressions 
● Body movements 

Mid-Tech: 
Tools operated by 
battery or electricity 
with static audio 
messages and visual 
displays 
● Buttons 
● Switches 
● Multi-message 

boards 

Source: Autism Focused Intervention Resources and Modules. “Augmentative and Alternative Communication.” Frank Porter Graham Child 
Development Institute, University of North Carolina at Chapel Hill. https://afirm.fpg.unc.edu/module/augmentative-alternative-communication/ 

https://afirm.fpg.unc.edu/module/augmentative-alternative-communication/?utm_source=chatgpt.com


Using AAC in Natural Settings 

AAC should be used in a naturalistic way and embedded within the environment 
such as in play, routines, transitions, snack times, and social opportunities. AAC 
can be made available to all students. 



Video Example of AAC in the 
Classroom 

Video link: UDL in Early Childhood: Question of the Day.

https://docs.google.com/file/d/1jqzOEUj1tVML9UYMTtVeVmCqZxc5ucfF/preview
https://docs.google.com/file/d/1jqzOEUj1tVML9UYMTtVeVmCqZxc5ucfF/preview


EBP: Social Narratives 

A short, individualized story that 
uses simple language and 
visuals to explain a social 
situation, expectation, or routine 
from the child’s perspective. 
Should focus on what the child 
can do. 

Benefits: 
● Helps students understand

what is coming next
● Provides concrete, simple

ways to teach expectations
● Can reduce anxiety
● Can increase predictability in

an unfamiliar setting or
circumstance

Source: Autism Focused Intervention Resources and Modules. “Social Narratives.” Frank Porter Graham Child Development Institute, University of North Carolina 
at Chapel Hill. https://afirm.fpg.unc.edu/module/social-narratives 

https://afirm.fpg.unc.edu/module/social-narratives


Social Narrative Example 

For more information on creating social, visit the Head Start 
website: 
https://headstart.gov/children-disabilities/article/social-stories 

https://headstart.gov/children-disabilities/article/social-stories


Recommended Practices 



Division for Early Childhood (DEC) Recommended 
Practices 

The DEC Recommended Practices bridge research and practice by providing guidance to families and professionals who support 
young children with, or at risk for, developmental delays or disabilities. 

● Assessment: Uses multiple sources of information to guide decisions about services, intervention, and instruction. 
● Environment: Promotes safe and accessible physical, social, and temporal environments that support learning and 

participation. 
● Family: Promotes family-centered practices, active participation, collaboration, and family capacity building. 
● Instruction: Uses intentional and systematic strategies to plan instruction and evaluate practices and outcomes. 
● Interaction: Supports children’s social and emotional development, communication, cognitive development, and learning. 
● Teaming and collaboration: Promotes partnerships and ongoing interactions among families and professionals to achieve 

desired outcomes. 
● Transition: Addresses the activities and processes that support children and families as they move between programs, 

services, and environments. 

Source: Division for Early Childhood. “DEC Recommended Practices.” Early Childhood Technical Assistance Center (ECTA). https://ectacenter.org/decrp/decrp.asp 

https://ectacenter.org/decrp/decrp.asp


Sample Environment Recommended Practices 

The environment includes the physical, social, and temporal conditions that support each child’s safety, 
access, participation, and learning. 

The DEC recommends the following practices: 

E1. Practitioners provide services and supports in natural and inclusive environments during daily 
routines and activities to promote each child’s access to and participation in learning experiences. 

E2. Practitioners consider Universal Design for Learning principles when creating accessible 
environments. 

E3. Practitioners collaborate with families and other adults to modify and adapt physical, social, and 
temporal environments to promote each child’s access to and participation in learning experiences. 

Source: Division for Early Childhood. “DEC Recommended Practices: Environment.” Early Childhood Technical Assistance Center. 
https://ectacenter.org/decrp/decrp.asp 

https://ectacenter.org/decrp/decrp.asp


Sample Environment Recommended Practices 
(continued) 

Additionally, the DEC recommends the following practices: 

E4. Practitioners collaborate with families and other adults to identify each child’s assistive 
technology needs and promote access to and participation in learning experiences. 

E5. Practitioners collaborate with families and other adults to acquire or create appropriate 
assistive technology that promotes each child’s access to and participation in learning 
experiences. 

E6. Practitioners create environments that provide opportunities for movement and regular 
physical activity to support fitness, wellness, and development across domains. 

Source: Division for Early Childhood. “DEC Recommended Practices.” Early Childhood Technical Assistance Center. 
https://ectacenter.org/decrp/decrp.asp 

https://ectacenter.org/decrp/decrp.asp


Establishing Routines 

Consistent routines provide young children with predictability, 
comfort, and a sense of safety. 

● Help children anticipate what will happen next. 
● Support security, emotional stability, and self-control. 
● Guide positive and responsible behavior. 
● Make transitions easier for children and adults. 
● Build children’s confidence and sense of control. 
● Create opportunities for learning and greater 

independence. 

Source: ZERO TO THREE. “Creating Routines for Love and Learning.” 
https://www.zerotothree.org/resource/creating-routines-for-love-and-learning 

https://www.zerotothree.org/resource/creating-routines-for-love-and-learning


Organized and Predictable Environment 

Helps students and staff answer the following questions: 

● Where do I go? 
● What do I do when I get there? 
● How many tasks will I complete? 
● When am I finished? 
● What comes next? 



Organized and Predictable Environment 
(continued) 

Setting Up Your Classroom 

● Arrange physical space to segment the environment into meaningful parts to 
reduce stimulation and minimize distractions. 

● Organize teaching materials to minimize distractions, wait time, and confusion. 
● Add contextual cues to provide a general idea of what the student is expected to 

do there. 
● Create a classroom schedule and staff information board. 

Arranging Physical Space 

● Develop areas based on the curriculum 
○ Play and leisure 
○ Learning environments 
○ Transition areas 
○ Organizational areas 

● Use classroom furniture to create natural boundaries 
● Use rugs to delineate classroom spaces 
● Use tape to create boundaries 



Creating an Accessible Classroom 

● Ensure access for all students, including adaptive equipment. 

● Create an accessible environment by ensuring enough space 
between furniture and equipment. 

● Create clear paths for students to access various areas of 
the room. 

● Ensure items are within reach for students who use 
wheelchairs. 

● Provide flexible and adaptive seating options to allow for 
maximum participation. 

● Consider rugs and other barriers that may pose tripping 
hazards. 



Creating an Accessible Classroom (continued) 

● Allow front-row seating so students can see speakers 
clearly. 

● Provide a clear view during instruction. 

● Consistently check, wear, and charge assistive 
devices before starting the instructional day. 

● Model and honor each student’s preferred forms of 
communication. 



Building Positive Relationships 

Build positive relationships with all of your students. 
● You are the teacher, even for those students with extensive support needs. 
● Maintain instructional responsibility for every student rather than assuming another 

staff member is responsible. 
● You are an important model for the way in which all children should be treated. 

Positive relationships with your students are fundamental to their success as students. 

These positive relationships lead to improved outcomes in all educational areas (social, 
emotional, behavioral, academic, and communication outcomes).  

It is our job to support our youngest learners in developing these fundamental skills in a 
positive manner, but also to help instill in them a life-long love of learning. 



Set Reasonable Expectations 

● Consider what is developmentally appropriate for the age group. 
● Understand each student’s strengths and support needs. 
● Know each student’s goals. 
● Identify the accommodations and supports each student needs. 
● Create conditions that support success. 



Developmental Expectations 
Preschool children grow and develop at different rates. Developmentally expected behavior should be 
considered as part of a comprehensive evaluation; a single behavior should not be used to infer that a 
child has a disability. Things we can expect from preschoolers: 

● Running, jumping, climbing 
● Playing with toys 
● Speaking in three-word utterances 
● Speech is generally intelligible 
● Following simple directions 
● Doing simple puzzles 
● Noticing other children and playing alongside them 
● Learning about sharing 
● Showing affection towards others 
● Showing concern when someone is crying 
● Demonstrating big emotions and having trouble managing those emotions 
● Taking up to 10 minutes to calm down 

Sources: California Department of Education. “Ages and Stages of Development.” https://www.cde.ca.gov/sp/cd/re/caqdevelopment.asp; Centers for Disease Control 
and Prevention. “Milestones by 3 Years.” https://www.cdc.gov/act-early/milestones/3-years.html. 

https://www.cde.ca.gov/sp/cd/re/caqdevelopment.asp
https://www.cdc.gov/act-early/milestones/3-years.html


Behavior 



Behavior is Communication 

Reframing how to approach behavior: 

Instead of asking, “How can I stop this behavior?” ask: 

○ “What is this child communicating?” 
○ “What need might the behavior be meeting?” 
○ “What alternative or replacement communication skill can we teach?” 

“Behavior is not inherently ‘bad.’ It provides information and may offer an opportunity to identify a need 
and teach a more effective way to communicate.” 

What could behavior be communicating? 



Behavior is Communication 

Behavior may be related to sensory input, escape or avoidance, attention, 
or access to a tangible item or activity. 

S: Sensory 

E: Escape 

A: Attention 

T: Tangible 

Source: IRIS Center. “Behavioral Form and Function.” Vanderbilt University. 
https://iris.peabody.vanderbilt.edu/module/fba-elem/cresource/q1/p01/ 

https://iris.peabody.vanderbilt.edu/module/fba-elem/cresource/q1/p01/


Behavior is Communication: Sensory 

The behavior is providing sensory input or 
an internal feeling that they find enjoyable, 
calming, regulating, or interesting. The 
sensory consequence produced by the 
behavior may be reinforcing. 

Example: 

A child repeatedly flaps their hands or spins 
when excited or overwhelmed because the 
movement helps them regulate. Because 
the behavior supports the child’s regulation 
and does not cause harm, adults can 
respect it as a valid form of self-regulation. 

Strategies: 

● Provide movement throughout the day 
● Support individualized sensory activities 

throughout the school day 



Behavior is Communication: Escape or 
Avoidance 

The behavior helps the child delay, avoid, 
or end something they find difficult, 
uncomfortable, overwhelming, or 
nonpreferred. 

Example: 
When presented with a challenging 
puzzle, a child pushes the materials away 
and drops to the floor. The activity is 
removed. 

Strategies: 

● Adjust task difficulty or length 
● Use visual schedules and first-then 

supports 
● Provide choices 
● Teach and honor a functional way to 

request “break,” “help,” or “all done” 
● Reinforce appropriate break/help 

requests 
● Gradually build tolerance rather than 

forcing prolonged participation 



Behavior is Communication: Attention 

The behavior results in social 
interaction or attention from adults 
or peers. Attention can be positive 
or negative. 

Example: 
A child throws a toy and the teacher 
immediately comes over, talks to 
them, and helps them clean up. 

Strategies: 
● Provide frequent, specific 

positive feedback 
● Teach appropriate ways to get 

attention 
● Implement a token chart 
● Build opportunities for 

adult/peer interaction into the 
structure of the day 



Behavior is Communication: Tangible 

The behavior helps the child gain 
access to a desired object, activity, 
food, or preferred experience. 

Example: 
A child cries and takes a toy from 
another child. An adult gives them 
a similar toy, and the crying stops. 

Strategies: 
● Teach functional requesting using 

speech, gestures, signs, or AAC 
● Use visual choices 
● Provide predictable access to 

preferred activities 
● Reinforce appropriate requests by 

providing the item or activity when 
possible 

● Teach waiting and turn-taking 
gradually with visual supports 

● Do not unnecessarily withhold 
preferred items to provoke a request 



Toolkit 



Print and Go Tools 

Toolkit assembly instructions: 
https://docs.google.com/document/d/175ToVrF6yeZe4KUwONhNnJNtpG0IRiiTt5pM7_K1Qww/edit?us 
p=drive_link 

Visual schedule toolkit: 
https://drive.google.com/file/d/1pXXGXkLd0htOHWgbh0hrgXN4bLvxHfbm/view?usp=drive_link 

Classroom visual toolkit: 
https://drive.google.com/file/d/1HbzpKL25vduxPq76LoTOjrp5DkOupu__/view?usp=drive_link 

Lanyard visual support toolkit: 
https://drive.google.com/file/d/19uwTQiVOwqtOasCm6YBXhmJE_zTxQfLz/view?usp=drive_link 

Positive behavior supports toolkit: 
https://drive.google.com/file/d/1PFXL3p4GcfSNGq4ho9TeykBsCwrWk4h9/view?usp=drive_link 

https://docs.google.com/document/d/175ToVrF6yeZe4KUwONhNnJNtpG0IRiiTt5pM7_K1Qww/edit?usp=drive_link
https://docs.google.com/document/d/175ToVrF6yeZe4KUwONhNnJNtpG0IRiiTt5pM7_K1Qww/edit?usp=drive_link
https://drive.google.com/file/d/1pXXGXkLd0htOHWgbh0hrgXN4bLvxHfbm/view?usp=drive_link
https://drive.google.com/file/d/1HbzpKL25vduxPq76LoTOjrp5DkOupu__/view?usp=drive_link
https://drive.google.com/file/d/19uwTQiVOwqtOasCm6YBXhmJE_zTxQfLz/view?usp=drive_link
https://drive.google.com/file/d/1PFXL3p4GcfSNGq4ho9TeykBsCwrWk4h9/view?usp=drive_link


Print and Go Tools (continued) 

Break cards and calming strategies toolkit: 
https://drive.google.com/file/d/1T9jC9CNI9Ym7NmtGTbQpsI3TY0W9-Tza/view?usp=sharing 

Social-emotional check-in toolkit: 
https://drive.google.com/file/d/1KwmEsJPeflLbTgBX7-Otmu4Ul0TxCjDl/view?usp=drive_link 

Greeting choices toolkit: 
https://drive.google.com/file/d/1DStekG9V2deIBAq2Z4ePCo9YrJrOahYP/view 

Make your own social narrative toolkit: 
https://docs.google.com/presentation/d/1nfvdRiOaTP2dapzI9fXSnm0JpL__muZiyR6Aya_-9sc/copy 

https://drive.google.com/file/d/1T9jC9CNI9Ym7NmtGTbQpsI3TY0W9-Tza/view?usp=sharing
https://drive.google.com/file/d/1KwmEsJPeflLbTgBX7-Otmu4Ul0TxCjDl/view?usp=drive_link
https://drive.google.com/file/d/1DStekG9V2deIBAq2Z4ePCo9YrJrOahYP/view
https://docs.google.com/presentation/d/1nfvdRiOaTP2dapzI9fXSnm0JpL__muZiyR6Aya_-9sc/copy


Additional Resources 



CalECSE Resource 

An Intentional Inclusive Practices Planning Tool can help plan for supports and is available on the CalECSE 
website:  
https://calecse.org/uploads/blogs/files/1790863162_Intentional%20Inclusive%20Practices%20Planning%20Tool 
%20Compliant.pdf 

https://calecse.org/uploads/blogs/files/1790863162_Intentional%20Inclusive%20Practices%20Planning%20Tool%20Compliant.pdf
https://calecse.org/uploads/blogs/files/1790863162_Intentional%20Inclusive%20Practices%20Planning%20Tool%20Compliant.pdf


Local District Preschool Inclusion 
Self-Assessment 

The tool can be found on the Early 
Childhood Technical Assistance (ECTA) 
Center website: 
https://ectacenter.org/~pdfs/topics/inclusi 
on/local-inclusion-self-assessment.pdf 

This tool supports school districts in 
examining their inclusive preschool practices 
and identifying opportunities to improve 
services for young children. 

https://ectacenter.org/~pdfs/topics/inclusion/local-inclusion-self-assessment.pdf
https://ectacenter.org/~pdfs/topics/inclusion/local-inclusion-self-assessment.pdf


Questions 



Discuss and Discover. 
Share and Strengthen. 
Connect and Inspire. 

Find CalECSE’s full schedule of CoPs at: 
https://www.calecse.org/news-resources/co 

mmunities-of-practice 

Join a regional, job-alike, or statewide Community of Practice 
(CoP) to share ideas, solve problems of practice, exchange 
successful strategies and tools, and strengthen early childhood 
special education across California. 

If you are interested in joining a CoP, please complete this form by 
scanning the QR code below or filling out this google form: 
https://docs.google.com/forms/d/e/1FAIpQLSf2mTRqNCNqmfQp_1Uz 
wO7hQvJoqUrIgGkoG0-qqUBXMYqAwA/viewform?usp=preview 

Communities of Practice: 
Join the Conversation 

https://www.calecse.org/news-resources/communities-of-practice
https://www.calecse.org/news-resources/communities-of-practice
https://docs.google.com/forms/d/e/1FAIpQLSf2mTRqNCNqmfQp_1UzwO7hQvJoqUrIgGkoG0-qqUBXMYqAwA/viewform?usp=preview
https://docs.google.com/forms/d/e/1FAIpQLSf2mTRqNCNqmfQp_1UzwO7hQvJoqUrIgGkoG0-qqUBXMYqAwA/viewform?usp=preview


Share Your Feedback for a Chance to 
Win CalECSE 2027 Symposium 

Registration 
Please help us improve our practice and 
complete the Zoom survey following this 
session.  

After doing so, you will be entered into a 
raffle to win a free registration to 
CalECSE’s Fifth Annual Symposium to 
be held at Paradise Point in San Diego, 
October 19–20, 2027. 



Growing Knowledge. 
Building Capacity. 
Changing Lives. 
Thank you—we appreciate 
you taking time to be here 
with us today. We hope you 
will join us again. You can 
find our full lineup of no-cost 
trainings at: 
https://www.calecse.org/new 
s-resources/calecse-training-
calendar 

Continue the conversation with CalECSE: 

@CalECSE 

@Cal_ECSE 

@CalECSE 

@CalECSE 

@Cal_ECSE 

https://www.calecse.org/news-resources/calecse-training-calendar
https://www.calecse.org/news-resources/calecse-training-calendar
https://www.calecse.org/news-resources/calecse-training-calendar
http://facebook.com/CalECSE
https://www.instagram.com/cal_ecse/
https://www.youtube.com/@CalECSE
http://www.linkedin.com/company/calecse
http://www.twitter.com/Cal_ECSE
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	A reverse inclusion model involves the integration of general education students into special education classrooms. 
	In early childhood settings, intentionally designed shared activities can build relationships, acceptance,  and social skills among children with and without disabilities.
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	This is accomplished by identifying times and activities when instructional procedures designed for teaching a child’s priority learning targets are implemented in the context of ongoing and naturally  occurring activities, routines, and transitions in the classroom. 
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	A short, individualized story that uses simple language and  visuals to explain a social  situation, expectation, or routine  from the child’s perspective.  Should focus on what the child  can do. 
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	Helps students understand what is coming next 
	Provides concrete, simple ways to teach expectations 
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	The DEC Recommended Practices bridge research and practice by providing guidance to families and professionals who support  young children with, or at risk for, developmental delays or disabilities. 
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	 Uses multiple sources of information to guide decisions about services, intervention, and instruction. 
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	The environment includes the physical, social, and temporal conditions that support each child’s safety,  access, participation, and learning. 
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	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 

	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 
	E1.
	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 
	E2.
	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 

	Sample Environment Recommended Practices 
	E3.
	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 
	The DEC recommends the following practices: 
	Sample Environment Recommended Practices 
	 Practitioners provide services and supports in natural and inclusive environments during daily  routines and activities to promote each child’s access to and participation in learning experiences. 
	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 

	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 

	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 

	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 

	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 

	Sample Environment Recommended Practices 
	 Practitioners provide services and supports in natural and inclusive environments during daily  routines and activities to promote each child’s access to and participation in learning experiences. 
	 Practitioners consider Universal Design for Learning principles when creating accessible  environments. 
	 Practitioners collaborate with families and other adults to modify and adapt physical, social, and  temporal environments to promote each child’s access to and participation in learning experiences. 

	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 
	Sample Environment Recommended Practices 

	Sample Environment Recommended Practices 
	The environment includes the physical, social, and temporal conditions that support each child’s safety,  access, participation, and learning. 

	 Practitioners collaborate with families and other adults to modify and adapt physical, social, and  temporal environments to promote each child’s access to and participation in learning experiences. 
	The DEC recommends the following practices: 

	 Practitioners collaborate with families and other adults to identify each child’s assistive  technology needs and promote access to and participation in learning experiences. 
	 Division for Early Childhood. “DEC Recommended Practices.” Early Childhood Technical Assistance Center.

	Additionally, the DEC recommends the following practices: 
	Source:
	E5.

	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 

	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 
	 Practitioners collaborate with families and other adults to identify each child’s assistive  technology needs and promote access to and participation in learning experiences. 
	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 
	 Practitioners collaborate with families and other adults to acquire or create appropriate  assistive technology that promotes each child’s access to and participation in learning experiences. 
	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 

	Sample Environment Recommended Practices (continued) 
	 Practitioners create environments that provide opportunities for movement and regular  physical activity to support fitness, wellness, and development across domains. 
	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 
	E4.
	Sample Environment Recommended Practices (continued) 
	E5.
	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 

	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 

	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 

	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 

	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 

	Sample Environment Recommended Practices (continued) 
	E5.
	E6.

	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 
	Sample Environment Recommended Practices (continued) 

	Sample Environment Recommended Practices (continued) 
	Additionally, the DEC recommends the following practices: 

	 Division for Early Childhood. “DEC Recommended Practices.” Early Childhood Technical Assistance Center.
	E4.

	Help children anticipate what will happen next. 
	Make transitions easier for children and adults. 

	Consistent routines provide young children with predictability, comfort, and a sense of safety. 
	Build children’s confidence and sense of control. 
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	Helps students and staff answer the following questions: 
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	Arrange physical space to segment the environment into meaningful parts to reduce stimulation and minimize distractions. 
	Create a classroom schedule and staff information board. 
	Use rugs to delineate classroom spaces 

	Setting Up Your Classroom 
	Arranging Physical Space 
	● 

	Organized and Predictable Environment (continued) 
	Organized and Predictable Environment (continued) 
	Organized and Predictable Environment (continued) 
	Organized and Predictable Environment (continued) 
	Organized and Predictable Environment (continued) 
	Organized and Predictable Environment (continued) 

	Organized and Predictable Environment (continued) 
	Organized and Predictable Environment (continued) 
	Organized and Predictable Environment (continued) 
	Arrange physical space to segment the environment into meaningful parts to reduce stimulation and minimize distractions. 
	Organized and Predictable Environment (continued) 
	Organized and Predictable Environment (continued) 
	Organized and Predictable Environment (continued) 
	Organized and Predictable Environment (continued) 
	Organized and Predictable Environment (continued) 
	Organize teaching materials to minimize distractions, wait time, and confusion. 
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	Create an accessible environment by ensuring enough space between furniture and equipment. 
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	Ensure items are within reach for students who use wheelchairs. 
	Ensure access for all students, including adaptive equipment. 
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	Provide a clear view during instruction. 
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	Provide a clear view during instruction. 
	Consistently check, wear, and charge assistive devices before starting the instructional day. 
	Model and honor each student’s preferred forms of communication. 
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	Model and honor each student’s preferred forms of communication. 
	Allow front-row seating so students can see speakers clearly. 
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	Maintain instructional responsibility for every student rather than assuming another staff member is responsible. 
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	Preschool children grow and develop at different rates. Developmentally expected behavior should be considered as part of a comprehensive evaluation; a single behavior should not be used to infer that a  child has a disability. Things we can expect from preschoolers: 
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	“Behavior is not inherently ‘bad.’ It provides information and may offer an opportunity to identify a need and teach a more effective way to communicate.” 
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	A child repeatedly flaps their hands or spins when excited or overwhelmed because the  movement helps them regulate. Because  the behavior supports the child’s regulation  and does not cause harm, adults can  respect it as a valid form of self-regulation. 
	The behavior is providing sensory input or an internal feeling that they find enjoyable,  calming, regulating, or interesting. The  sensory consequence produced by the  behavior may be reinforcing. 
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